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schools for district parents and for families considering transferring a student to
our district.

Contents:

Preface ........................................................................ 3
Definition ..................................................................... 3
District Mission, Philosophy, Goals ................................... 4
Procedures for Identification ........................................... 4
Identification of Specific Talent Areas .............................. 6
Gifted Identification At-A-Glance ..................................... 7
Twice Exceptional ......................................................... 8
Portability .................................................................... 8
Advanced Learning Plans ............................................... 10
Progress Monitoring ...................................................... 10
Dispute Resolution ........................................................ 10
Parent Communication .................................................. 11
Programing Options ...................................................... 12
Advocacy ..................................................................... 13
Glossary ...................................................................... 14

2

Preface:
The field of gifted and talented e d u c a t i o n is always growing and
changing. In the interest of best serving students, we aim to do the same.
This handbook is intended to help families understand the identification
process and what they can expect from our policies and programs.
The scope of this handbook does not, however, specifically address curricula,
services, or opportunities, as these differ for each student and are determined
elsewhere by teachers, Advanced Learning Plans (ALP) and Program Reviews.

Definition of Gifted:

The Exceptional Children's Educational Act (ECEA) defines "gifted"
children as:
Those persons between the ages of four and twenty-one whose aptitude or
competence in abilities, talents, and potential for accomplishment in one or
more domains are so exceptional or developmentally advanced that they
require special provisions to meet their educational programming needs.
Gifted children are hereafter referred to as gifted students. Children under
five who are gifted may also be provided with early childhood special
educational services. Gifted students include gifted students with disabilities
(i.e. twice exceptional) and students with exceptional abilities or potential
from all socio-economic, ethnic, and cultural populations. Gifted students are
capable of high performance, exceptional production, or exceptional learning
behavior by virtue of any or a combination of these areas of giftedness:
General or specific intellectual ability, Specific academic aptitude, Creative
or productive thinking, Leadership abilities, Visual arts, performing arts,
musical or psychomotor abilities.
Although this is a reasonable definition, applying it to people is
challenging. Gifted kids come from all types of cultural, ethnic, linguistic
and socioeconomic backgrounds. Their particular areas of talent can span a
highly-individualized range of possibilities. To further complicate the process, students
can demonstrate both gifts and disabilities. Such children are often
referred to as twice-exceptional. Additionally, not all gifted students like
or thrive in school. Nonetheless, we endeavor to properly identify and
appropriately support all children entrusted under our care and tutelage.
Each individual is unique, thus, the schools work to address individual
strengths and to ensure the appropriate growth of all our children.
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Mission:
It is the district’s mission to provide gifted students with systems of support,
programming and advocacy to ensure that they thrive academically and
personally.

Philosophy:
Our philosophy is one of inclusion. We will provide gifted students with impactful
educational opportunities without creating gaps in their understanding of gradelevel curricula or experiences as a result of missing class time with their primary
teachers and peers.

Goal:
It is the goal of Estes Park School District R-3 to collaborate with parents and
students to offer an exceptional educational program that provides each student
with the tools they need to thrive and to be prepared for 21st Century skills and
beyond.

Procedures for Identification
GENERAL
District procedures have been established to conform with state criteria and to
follow a multiple assessment approach. This means that many sources of
information are reviewed over a period of time before formally identifying a
student as gifted/talented in one or more areas.
Students who demonstrate certain markers, but do not meet the full criteria, will
be placed on Talent Pool list. They may receive intervention services and support
as available, but will not be formally identified until a sufficient body of evidence
is established. Currently, all Talent Pool students can avail themselves of
enrichment opportunities; they do not, however, receive an Advanced Learning
Plan (ALP), or Progress Monitoring specific to ALP goals.
While strict criteria have been established for decision-making, some qualitative
data may be included, which is subjective in nature and some degree of
imprecision in testing is also always present. Decisions are made collaboratively
based on sound reasoning and data interpretation by an Identification Team,
which includes the Director of Student Services, the Coordinator of Student
Services and the Director of Gifted Education.

4

NOMINATION/REFERRAL
Parents, teachers, counselors and community members are invited to submit the
names of students they view as potentially gifted or talented. They are asked to
indicate what they believe to be the student’s particular areas of strength and to
fill out the Scales for Identifying Gifted Students (or “SIGS) inventory. This normreferenced observational assessment can be obtained from the front office of any
school building in the district and should be returned to the Student Services
Coordinator. Information about the process, published in both English and Spanish,
can be found at the school website under the “For Parents” tab. A nomination
leads to a data collection process in which a body of evidence is collected and
compared to the district/state criteria for giftedness.
Giftedness exists within all sub-groups of the population, and continuous
attempts to refine the process in the school district are made so that the
population of children identified as gifted reflects the diversity of the local
community in terms of gender, ethnicity, and socioeconomic status.
A nomination leads to a data collection process in which a body of evidence is
collected and compared to the district/state criteria for giftedness. In addition,
all Estes Park R-3 students are screened with a nationally normed and recognized
aptitude test (the Cognitive Aptitude Test) in hopes of avoiding missing anyone
who would need enrichment services or other support.
CRITERIA
To be identified as gifted by the Colorado Department of Education (CDE),
students must meet strict expectations for each area of giftedness. There are
four different areas of giftedness, each with specific Identification criteria similar
to what is described above. They are Specific Talent Area Giftedness, Specific
Academic Ability (with Cognitive), Specific Academic Ability (without Cognitive)
and General Intellectual Ability.
In general, students must perform in the top 5th percentile (or 95th percentile and
above) on a nationally-normed aptitude test. Students must also score in the top
5th percentile (or 95th percentile and above) on a standardized achievement test,
and they must also have a performance evaluation such as a nationally normed
observational scale by a trained educator or an achievement ranking in a state or
national competition.
Two exceptions exist. First, the Specific Academic Ability (without Cognitive)
criteria do not require an aptitude test. This acknowledges academically gifted
students who do not do shine on achievement tests, yet somehow consistently
master academic material in the 95th percentile nationally. A student can be
identified as gifted with the existence of multiple achievement data points (at
least two different types of tests), demonstrated consistently over at least three
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years. Second, there is only one criterion for General Intellectual Ability. A gifted
determination based solely on a cognitive assessment score, without any other
qualifying data, is the exception. In such a case, the Identification Team will use
their professional judgment to determine if identification is appropriate by
examining supplemental or non-traditional information collected through
interviews, observations or performances beyond the academic content areas.

Identification in Specific Talent Aptitudes
(Visual Arts, Performing Arts, Music, Dance, Psychomotor,
Creative/Productive Thinking and Leadership)
The processes for identifying Specific Talent Aptitude areas are new to the
district. Since many of these talents are not observed at school, the district is
highly dependent on referrals to initiate the identification process. Such referrals
are accomplished by completing a Scales for Identifying Gifted Students (SIGS)
inventory, which can be requested of the Student Services Coordinator, or any
school building front office personnel. Completed SIGS can be returned directly to
the Student Services Coordinator, or to any building secretary, teacher, school
district administrator or counselor.
Since giftedness in these talent areas can be more difficult to quantify and,
therefore, measure, the district has developed a specific identification process for
each unique talent area. The requirements for each talent area are all similar,
and each process includes a referral, the amassing of a body of evidence and an
evaluation by the Identification Team.
A student identified in any of these areas will have an Advanced Learning Plan
goal written in the area of identified strength. The student might already be
identified in an academic area; in such a case, an additional goal will be written.
As our district cannot provide instruction and mentoring in every possible area of
student talent (we have had students who excelled, for example, in hockey, Irish
Dancing, bagpipe playing and ventriloquism, to name a few), so we will not
always be able to provide direct services for each gifted student. However, we
may be able to brainstorm and provide individualized accommodations that prove
helpful for busy students and families, committed to pursuing extracurricular
skills and experiences beyond our walls.
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Gifted Identification
At-A-Glance
(Updated after the Exceptional Children’s Education Act Revision, 2015)
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Specific Academic Aptitude

Specific Academic Aptitude
(without Cognitive)

(with Cognitive)
For Reading, Writing, Mathematics,
Science, Social Studies and/or World
Languages
Aptitude Test
ü 95th percentile (CogAT, or WISC)
Norm Referenced Observation Scale
ü 95% on SIGS, teacher scale only
Norm-Referenced Achievement Tests:
ü 95th Percentile

Specific Talent Aptitude
Visual Arts, Performing Arts, Dance, Music,
Psychomotor, Creativity and/or Leadership
Aptitude Test
ü 95th Percentile (CogAT, WISC, or
Torrance Creativity Test)
Norm Referenced Observation Scale
ü 95% GES-3, by coach, teacher or
sponsor

ü

ü
ü
ü

Performance Evaluation
State or national talent contest or
competition
(top 5% ranking)
Expert juried performance
(advanced/distinguished)
Portfolio review by Identification Team
Two Performance elements may be
used in cases where an aptitude score
is unavailable.

For Reading, Writing, Mathematics, Science,
Social Studies and/or World Languages
NO Aptitude Test
Norm Referenced Observation Scale
ü 95% on SIGS, teacher scale only
Norm-Referenced Achievement Tests:
ü 95th Percentile
ü At least 2 different types of tests in
identified strength area
ü Consistent performance for at least 3
years

General Intellectual Ability
This category may be used as a rare
exception for extremely bright, or the twiceexceptional students with poor achievement
data.
Aptitude Test
ü 95 percentile (CogAT, or WISC).
th

Norm Referenced Observation Scale
ü 95% SIGS, completed by teacher
The ID Team Must Also
ü Examine supplemental information from
interviews, observations or performances
beyond the academic content areas
ü Review this decision annually
ü Ask if this is the best classification
ü Investigate whether a specific academic
area more appropriate

Twice Exceptional
A child, identified as gifted, who also has a disability, is termed twice-exceptional.
The Student Services Department works to provide appropriate programming to
help these students reach their full potential.
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The state of Colorado provides the following definition: Twice-exceptional
students are:
1. Students who are identified as gifted and talented in one or more areas
of exceptionality (specific academics, general intellectual ability, creativity,
leadership, visual, spatial, or performing arts); and also identified with…
2. A disability defined by federal/state eligibility criteria: perceptual
communicative disability (learning disability), significant identifiable emotional
disability, physical disabilities, sensory disabilities, autism, or Attention Deficit
Hyperactivity Disorder (ADHD).
Twice-exceptional children are usually recognized in one of two ways.
G/T Identified First
• Achievement recognized first
• Strengths or “gifts” often receive most notice
• Often passed over for special education support because they may be
achieving at grade level
Disability Identified First
• Often failing to thrive in school
• First noticed for what they cannot do
• Most “at risk” because the special education label tends to create a focus
on deficits
• Often difficult for them to give themselves credit for their abilities
• Acquisition of basic skills emphasized over creative productive behavior
Educators address the he two exceptionalities as they would for any student. An
annual Advanced Learning Plan (ALP) would be drafted for the strength areas,
while the disability qualifies the student for an Individual Education Plan (IEP) or a
plan under Section 504 of the Americans with Disabilities Act (504 Plan). In this
circumstance, the personnel involved with drafting each plan would communicate
with each other and work closely with the classroom teacher(s).

Portability
The Exceptional Children’s Education Act (ECEA) requires that a student who
moves from one district in Colorado to another district in the state retains
his/her gifted identification status. This concept is referred to as “portability.”
Portability means that a student’s identification of giftedness transfers to any
district in the state. Gifted programming must continue according to the receiving
district’s resources and programming options. Portability of gifted identification is
a student’s right, so information about his or her giftedness becomes part of his or
her permanent record.
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to new school

The transfer process may include secure electronic file transfers or mailing of the
student’s record to the new district or school. When gifted students leave Estes
Park School District R-3 to transfer to another district, we send a cumulative file,
which is a formal record of their educational history. Included in this information
are the students’ areas of identified giftedness, their ALPs and, when possible,
their BOEs. A copy of each year’s new ALP is given to each building secretary and
added to the appropriate student’s cumulative file, so it is always current.
Similarly, we can expect to receive such information for any student transferring
here from other school districts with in Colorado. This is not true, however, of
school districts in other states. One notable exception is for students of military
families.
The Interstate Compact on Educational Opportunity for Military Children created
legislation signed into law in all 50 states to ease school-to-school transfers for
military children. The intent of the Compact is to minimize the disruption in
education when a military child is forced to move as a result of a transfer or
deployment of his or her parent. The Compact states:
The receiving state school shall initially honor placement of the student in
educational programs based on current educational assessments conducted at
the school in the sending state or participation/placement in like programs in the
sending state. Such programs include, but are not limited to: 1) gifted and
talented programs; and 2) English as a second language (ESL). This does not
preclude the school in the receiving state from performing subsequent
evaluations to ensure the appropriate placement of the student.

Advanced Learning Plans (ALPs)
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All students who meet the criteria and wish to receive enrichment services are
identified as Gifted and, consequently, receive an ALP annually. The ALP simply
provides a personalized guide for the student’s learning. This is completed each
year by the end of September by either the Coordinator of Student Services, the
Director of Gifted and Talented Services.
At the elementary school and middle school levels, parents, teachers and the
student are consulted in one-on-one meetings, via email or over the phone. At
the high school level, the ALP is usually based on student interests, priorities and
aspirations. Both academic and affective goals are written for students at all
grade levels, and the final draft is always shared with parents and students for
approval. Once approved, the Student Services Coordinator sends the ALP to all
appropriate teachers, and it is added to the student’s electronic file, as well as,
stored in the student’s cumulative hard copy or electronic file to ensure
portability.

Progress Monitoring
The ALPs are intended to provide personalized focus for the year. To be most
helpful, they are living documents, and as such, they should be referred to and
adapted as needed throughout the year. Progress monitoring refers to the follow
up conversations between the student and either the Coordinator of Student
Services, or the Director of Gifted and Talented Services, or their Enrichment
Teacher. These follow up conversations happen once in winter and once at the
end of the spring. Often an end of year conversation will address potential ALP
goals for the following year.

Dispute Resolution:

Dispute resolution refers to instances where different parties disagree about the
outcomes of one of the three foundation blocks of our Gifted Education Program: 1)
Identification, 2) Advanced Learning Plans (ALPs), 3) Programing. In such a case, an
inquiry must be made to the Student Services Coordinator. Parents should submit a
detailed written description of the circumstances. The Student Services Coordinator will
review the decision, make a recommendation and notify parents with in 15 days. Should
this decision require further review, it can be brought to the Director of Student Services
and, if necessary, to the Superintendent for a final judgment.

Dispute
Reviewed by
Student
Services
Coordinator

Dispute
Reviewed by
Student
Services
Director

Dispute
Reviewed by
District
Superintendent
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Parent Communication
The Goal of the Gifted Education in Estes Park is to collaborate with parents and
students to offer an exceptional educational program that provides each student
with the tools they need to thrive and be prepared for a 21st Century, futureready education. This collaboration succeeds or fails on an infrastructure of good
communication. Toward this end, the Estes Park School District R-3 employs
several systems to disseminate information and to receive feedback from families
and educators.
The following lists several examples.
•
•
•
•
•
•
•
•
•

ALPs are drafted with parental input.
Final ALPs are sent home or emailed to parents for approval.
Progress monitoring updates are sent home or emailed to parents at the end of
each semester.
Parents of gifted students in pullout classes receive periodic updates on class
projects and student progress.
The school Gifted and Talented website is used as message board and updated
regularly.
A newsletter is sent to parents and posted on the school website quarterly.
PAGES (our Parent Advisory Group for Enrichment Services) meets quarterly, and
for every meeting an open invitation is sent out to every parent of a gifted child.
Each PAGES meeting is followed by a summary, which is sent out to every parent
of a gifted child.
Program Feedback Surveys are sent to the parent of every gifted child each
spring.
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*Depending on need and resources
High School
• Pre-Advanced Placement classes
• Advanced Placement classes
• Concurrent enrollment college classes
• Community Colleges Courses
• Elective classes
• Online classes
Middle School
• In-class ability grouping (Academic Acceleration)
• Academic exploratory classes
• STEAM and Literary Circles
• Alternative assignments, pacing, materials, content
• In class differentiation of curricula
Elementary
• In-class academic acceleration
• Pull out classes for advanced curriculum
• In-class ability-level grouping
• Alternative assignments, pacing, materials, content
• Possible “push-in” classes and/or activities
• Possible whole-grade acceleration
• In class differentiation of curricula

Advocacy
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Parents can be the most effective advocates for their children’s education.
Effective advocacy is more than being passionate about gifted education. The
effective advocate knows how to convey the message that needs to be heard –
how to frame information in a manner that drives the point without alienating
those who influence the decision-making process.
Not sure where to begin? Here is a recommendation: start small. Begin at your
child's school or even in his/her classroom. Help out; teaching is incredibly
complex and demanding work. Schools and teachers always welcome assistance.
Attend the annual fall parent meeting and presentation given by your child's
gifted and talented teacher. This is an opportunity to learn about gifted issues
and to connect with other parents with similar interests. Next, become involved
with our parent group, the Parent Advisory Group of Enrichment Services
(PAGES). You'll learn what is new in District R-3 and how you can influence
positive change. Should you wish to learn more and to have further influence,
consider joining a state or national organization using the links below as a place
to start.

State and National Organizations
http://coloradogifted.org

Colorado Association for the Gifted and Talented
http://www.nagc.org/index.aspx?id=1052

How to Start a Parent Support Group
http://www.nagc.org/index.aspx?id=36

NAGC Advocacy Toolkit
http://www.nagc.org/index.aspx?id=1445

NAGC Parent & Community Network Advocacy Tips
http://www.hoagiesgifted.org/advocacy.htm

Hoagies Gifted Advocacy
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Glossary of Terms
For Gifted Education
Acceleration

A strategy of progressing through education at rates faster
or ages younger than the norm. This can occur through
grade skipping or subject acceleration (e.g., a fifth-grade
student taking sixth-grade math).

Accountability

Holding students, teachers, administrators, and other
school personnel responsible for instructional outcomes.

Achievement Tests

Tests designed to measure what students have already
learned, mostly in specific content areas. An example of an
achievement test is the Iowa Tests of Basic Skills (ITBS).

Advanced Learning
Plan (ALP)

An ALP is a document that delineates services for gifted
students each year. The ALP includes any modifications
that are required in the regular classroom, any additional
special programs or services and both affective goals as
well as goals for each identified area of giftedness. ALPs
are required by Colorado law.

Advanced Placement
(AP)

A program developed by the College Board where high
schools offer courses that meet criteria established by
institutions of higher education. In many instances, college
credit may be earned with the successful completion of an
AP exam in specific content areas (as this credit varies
between colleges and universities, it is suggested that
questions about this process be forwarded to the college or
university of the student’s choice). The Pre-AP program is
offered to younger students as preparation for the upperlevel courses. Offering AP courses is not equivalent to
offering a gifted program.

Affective Curriculum

Curriculum that focuses on person/social awareness and
adjustment, and includes the study of values, attitudes,
and self. Sometimes referred to as social-emotional
curriculum.

Aptitude

An inclination to excel in the performance of a certain skill.
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Aptitude Test

A test predicting a student’s future performance in a
particular domain. One such test is the SAT Test.

Asynchrony

A term used to describe disparate rates of intellectual,
emotional, and physical rates of growth or development
often displayed by gifted children.

At-Risk

A term used to describe students whose economic,
physical, emotional, or academic needs go unmet or serve
as barriers to talent recognition or development, thus
putting them in danger of underachieving or dropping out.

Authentic Assessment

Evaluating student learning through the use of student
portfolios, performance, or observations in place of or in
conjunction with more traditional measures of performance
such as tests and written assignments. The process allows
students to be evaluated using assessments that more
closely resemble real-world tasks.

Bloom’s Taxonomy

Developed in 1956 by Benjamin Bloom, the taxonomy is
often used to develop curriculum for gifted children. There
are six levels within the taxonomy that move from basic to
high levels of thinking. The original levels included
knowledge, comprehension, application, analysis,
synthesis, and evaluation. The taxonomy was later updated
to reflect 21st-century skills, with the levels changing to
remembering, understanding, applying, analyzing,
evaluating, and creating.

Brainstorming

Brainstorming is an activity used to generate many
creative ideas that have no right or wrong answers and are
accepted without criticism. Effective brainstorming is
characterized by fluency and flexibility of thought.

Cluster Grouping

Common Core State

A grouping assignment for gifted students in the regular
heterogeneous classroom. Typically, five or six gifted
students with similar needs, abilities, or interests are
“clustered” in the same classroom, which allows the
teacher to more efficiently differentiate assignments for a
group of advanced learners rather than just one or two
students.

A set of academic standards in mathematics and English
17

Standards (CCSS)

language arts/literacy (ELA) proposed in 2013 that outline
what a student should know and be able to do at the end of
each grade. The standards place emphasis on helping
students obtain skills and knowledge necessary to succeed
in college and careers. NOTE: Colorado is not a Common
Core state.

Concurrent or Dual
Enrollment

Most often refers to high school students taking college
courses, often for college credit. Dual enrollment is viewed
as providing high school students benefits such as greater
access to a wider range of rigorous academic and technical
courses, savings in time and money on a college degree,
promoting efficiency of learning, and enhancing admission
to and retention in college. The terms may also be used to
refer to middle grade students taking high school courses
and earning credit toward graduation.

Creativity

This is a process of developing new, uncommon, or unique
ideas. The federal definition of giftedness identifies
creativity as a specific component of giftedness.

Criterion-Referenced
Testing

An assessment that compares a student’s test performance
to his or her mastery of a body of knowledge or specific
skill rather than relating scores to the performance of
other students.

Culturally and
Linguistically-Diverse
Students (CLD)

Students from diverse backgrounds, including those of
black, Hispanic, and Asian descent, those learning English
as a second language, and those from low socioeconomic
backgrounds. Often, these students are considered as
being underrepresented in gifted programming. Can
sometimes be referred to as culturally, linguistically, and
economically diverse (CLED) students.

Curriculum
Compacting

An instructional technique that allows teachers to adjust
curriculum for students by determining which students
already have mastered most or all of the learning outcomes
and providing replacement instruction or activities that
enable a more challenging and productive use of the
student’s time.

Differentiation

Modifying curriculum and instruction according to content,
pacing, and/or product to meet unique student needs in
the classroom.
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Distance Learning

When a student takes a course remotely (most commonly
over the Internet) from a school or teacher different from
his or her local/home district. These can come in the form
of online high schools, Massive Open Online Courses
(MOOCs), courses for dual credit through universities, or
courses offered by Talent Search programs.

English-Language
Learners

Students who are learning English as an additional
language. Special consideration should be taken to identify
these students properly for gifted programming.

Enrichment

Activities that add or go beyond the existing curriculum.
They may occur in the classroom or in a separate setting
such as a pull out program.

Flexible Grouping

An instructional strategy where students are grouped
together to receive appropriately challenging instruction.
True flexible grouping permits students to move in and out
of various grouping patterns, depending on the course
content. Grouping can be determined by ability, size,
and/or interest.

Gifted and Talented
Students

The federal Elementary and Secondary Education Act
defines gifted and talented students as “Students, children,
or youth who give evidence of high achievement capability
in areas such as intellectual, creative, artistic, or
leadership capacity, or in specific academic fields, and who
need services and activities not ordinarily provided by the
school in order to fully develop those capabilities.” [Title
IX, Part A, Definition 22. (2002)] Many states and districts
follow the federal definition.

Heterogeneous
Grouping

Grouping students by mixed ability or readiness levels. A
heterogeneous classroom is one in which a teacher is
expected to meet a broad range of student needs or
readiness levels. Also referred to as inclusion or inclusive
classrooms.

Homogeneous
Grouping

Grouping students by need, ability, or interest. Although
variations between students exist in a homogeneous
classroom, the intent of this grouping pattern is to restrict
the range of student readiness or needs that a teacher
must address.

Identification

The process of determining students qualified for gifted or
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advanced programming, identification most commonly
occurs through the use of intelligence or other testing.
Many researchers place emphasis on using multiple
pathways for identification, adding teacher, parent, or peer
nominations or authentic assessments such as portfolios of
student work to the process.

Inclusion/Inclusive
Classroom

An inclusive classroom contains students of varying ability
levels. See heterogeneous grouping (above) for more
information.

Independent Study

A self-directed learning strategy where the teacher acts as
guide or facilitator and the student plays a more active role
in designing and managing his or her own learning, often
on a topic of special interest to the student.

Individual Education
Plan (IEP)

An IEP is a document that delineates special education
services for special-needs students. The IEP includes any
modifications that are required in the regular classroom
and any additional special programs or services. Federal
law and the majority of states do not require IEPs for
gifted learners.

Intelligence

The ability to learn, reason, and problem solve. Debate
revolves around the nature of intelligence as to whether it
is an innate quality or something that is developed as a
result of interacting with the environment. Many
researchers believe that it is a combination of the two.

Intelligence Quotient
(IQ)

A numerical representation of intelligence. IQ is derived
from dividing mental age (result from an intelligence test)
by the chronological age times 100. Traditionally, an
average IQ is considered to be 100.

International
Baccalaureate (IB)
Program

A demanding pre-university program that students can
complete to earn college credit. IB emphasizes critical
thinking and understanding of other cultures or points of
view. A diploma is awarded at the completion of the IB
program, which allows graduates access to universities
worldwide. The IB program now includes Middle Years and
Primary Years programs. View article here from the NEAG
Center for Gifted Education and Talent Development

Learning

Preferred way(s) in which individuals interact or process
new information across the three domains of learning
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Styles/Learning
Preferences

identified in the taxonomy of education objectives:
cognitive (knowledge), psychomotor (skills), and affective
(attitude). An individual’s learning preference/learning
style is how he or she learns best.

Magnet Schools

A public-school program that focuses on a specific learning
area such as math, science, technology, or the performing
arts. Magnet schools have been established to meet the
specific learning needs of the gifted.

Mentor

A community member who shares his or her expertise with
a student of similar career or field of study aspirations.

Next Generation
Science Standards
(NGSS)

A set of academic standards in science proposed in 2013
that outlines what a student should know and be able to do
at the end of each grade. The standards place emphasis on
helping students obtain skills and knowledge necessary to
succeed in college and careers.

Norm-Referenced
Testing

This is an assessment that compares an individual’s results
with a large group of individuals who have taken the same
assessment (who are referred to as the “norming group”).
Examples include the SAT and Iowa Tests of Basic Skills.

Over-excitability

A theory proposed by Kazimierz Dąbrowski, a Polish
psychologist, psychiatrist, and physician, that suggests
that some individuals have heightened sensitivities,
awareness, and intensity in one or more of five areas:
psychomotor, sensual, intellectual, imaginational, and
emotional.

Portfolios

An alternative or supplement to traditional measures of
giftedness, portfolios offer a collection of student work
over time that can help to determine achievement and
progress. Many of the elements found in portfolios cannot
be captured by a standardized test.

Problem-Based
Learning (PBL)

A curriculum and instruction model that asks students to
solve real-world, complex, or open-ended problems by
using research, decision-making, creative and critical
thinking, and other 21st-century skills.

Pull-Out Program

This is a program that takes a student out of the regular
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classroom during the school day for special programming.

Response to
Intervention (RtI)

RtI is a general education method to identifying and
serving students with diverse educational needs,
particularly those children with disabilities.

Rubric

A rubric is a chart composed of criteria for evaluation and
levels of fulfillment of those criteria. A rubric allows for
standardized evaluation according to specified criteria,
making grading simpler and more transparent.

Social-Emotional Needs

Gifted and talented students may have affective needs that
include heightened or unusual sensitivity to selfawareness, emotions, and expectations of themselves or
others, and a sense of justice, moral judgment, or altruism.
Counselors working in this area may address issues such
as perfectionism, depression, low self-concept, bullying, or
underachievement.

STEM

An acronym for the fields of science, technology,
engineering, and mathematics, providing STEM curriculum
is encouraged as a way to grow students’ interests and
potentials in these areas. Some researchers lump the arts
(STEAM) into this category of instruction.

Talent Pool

A population of students who almost meet the state criteria
for giftedness; they will be monitored for potential
identification in the future.

Talent Search

Telescope

A special program that uses out-of-level testing (commonly
the SAT or ACT) to identify high-potential students and
allow them to participate in a variety of out-of-school
activities. These may occur in the form of Saturday or
summer courses or distance learning programs. There are
four major talent searches in the U.S.: Duke University’s
Talent Identification Program (TIP), Northwestern
University’s Center for Talent Development (CTD), Johns
Hopkins University’s Center for Talented Youth (CTY), and
the Center for Bright Kids (formerly Rocky Mountain Talent
Search) in Denver, CO.

To cover the same amount of materials or activities in less
time, thereby allowing more time for enrichment activities
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and projects that better suit the interests, needs, and
readiness levels of gifted students.

Twice-Exceptional

A term used to describe a student who is both gifted and
disabled. These students may also be referred to as having
dual exceptionalities or as being gifted with learning
disabilities (GT/LD). This also applies to students who are
gifted with ADHD or gifted with autism.

Underachieving/
Underachievement

A term used to describe the discrepancy between a
student’s performance and his or her potential or ability to
perform at a much higher level.
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